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This bulletin summarizes the arguments for bilingual education in the United
States. More than one language is needed as the medium of instruction where the
child's mother tongue may not be English. Instruction in a weaker language not only
retards reading, but arithmetic and other subjects are not as well learned if the child
must cope with unfamiliar subject matter in an unfamiliar tongue. In the past, many
tests of language proficiency have not been properly designed. resulting in misleading
scores. A committee of educators and administrators has suggested that bilingual
schooling can result “in superior educational achievement.” Experimental projects,
using the mother tongue as the medium for instruction at early stages, support this
proposition. In addition, bilingval programs tend to improve community involvement in
the education process. Three pages of selected bibliography cover Research,
Background Information, Selected Programs in Bilingual Education, and Further
Information. (MK) CH '
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Throughout the United States, a substantial number of
children entering school do not speak English, the lan-
guage of instruction. The child who is confronted with
an alien language and new concepts is likely to have
classroom difficulties: he must not only try to adjust to
a different culture which contains new standards, but to
a new tongue——one in which he cannot immediately ex-
press himself verbally, 4

There are a number of factors contributing to the pos
sibility of scholastic retardation. Children between the
ages of five and seven use language at an accelerating
'l rate for pumposes of problem solving.3® The switch to a
new language, when the child has not yet sufficiently
developed cognitive skills in his first language, can
lead to his becoming what Zintz calls a “non-lingual’’'——
a premature bilingual whose functioning in both languages
develops in only limited ways. Knowlton® points to
Southwestern school districts that ‘“have the honor of
graduating students who are functionally illiterate in two
languages.’”” The same can be said of New York City,
Los Angeles, Miami, and dozens of other cities
where children of linguistic minorities are forced to deal
with a new language before they have begun the mastery
of their mother tongue.
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To the emotional and intellectual difficulty of leaming
a new language is added the serious impairment of the
r first language. Literacy in the mother tongue is not
‘ guaranteed by the educative process; if achieved at all,
| it must be achieved outside the classroom. Equally im-
| portant, the schools’ rejection of the mother tongue
| shamly reduces the possibilities for strengthening
school-community ties. At the same time, ‘‘English-
only’’ policies contribute to students’ alienation from
home and culture.*®

In significant ways, our educational system ignores
the |anguage and culture of minority groups in this
society. With the exception of a handful of sciwols, the
possibilities of utilizing tongues other than English as
media of instruction are rejected. Speaking in a language
other than English is viewed as a handicap that interferes
with the student’s learning of English. 434

AL 001 674

With these and other factors in mind, a UNESCO Com-
mission®2 has recommended that ‘‘every effort be made
to provide education in the mother tongue . . . pupils
should begin their schooling through the medium of the
mother tongue, because they understand it best, and be-
cause to begin their school life in the mother tongue will
make the break between home and school as small as
possible.’’

Will such an education lead to facility in Snglish?
There is no question that school s must insure students’
command of the national language. There is, however,
much question about ways to achieve this goal. Re-
search studies have indicated that one of the best pre-
dictors of success in the national language is mastery
of the mother tongue: 3° children who are instructed in
their beginning schoo! years in their “first’’ language--—
and then advance to the ‘"second’’ |anguage——quickly
learn the second tongue. At the same time, they can be-
come balanced bilinguals, capable of functioning fully
in two languages.

This issue has been prepared tu assist those
people interested in developing bitingual pro-
grams. Funding for bilingual projects is now
possible under the Bilingual Education Program,
Section VIl of the Elementary and Secondary
Education Act of 1965, as amended in 1967.
Guidelines are available from the Office of
Education, 400 Maryland Avenue, S.W.,
Washington, D.C., 20202.

*Numbers refer to consecutively listed references in
the bibliography.
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LEARNING IMN A WEAK LANGUAGE

There is a sharp contrast between classes where

L children are instructed in a weak language ——the lan-

guage introduced to them in school ——and in classes
where the childrer’s first language is employed.

There are many difficulties associated with learning
in a language which the child does not practice ex-
tensively outside the classroom. Modiano,?* review-
ing the effects of learning to read in a second languagde
says that reading comprehension is highly dependent on
physical perception of graphic symbols; perception aiso
depends upon experience with the language and the sub-
ject matter. |t is less confusing for the child to leam
the new skill of reading with familiar material than to
leam two new, only somewhat related skills using ma-
terial that has no meaning. °‘Attitudes, cultuie, and
cognitive development, including tive perception of ob-
jects and symbols, are linked inextricably to one another
and to language.’’

Macnamara,?' in recounting the results of a reading
study he did with Kellaghan, found that *‘articuiation,
and consequently communication, is slower’ for students
performing in their weaker 1anguage. The authors present
the possibility that the encoding of ideas. and the organ-
izing of syntactic structures, occur with less rapidity in
the weaker |anguage.

Instiuction in a weaker |anguage has produced adverse
effects in subjects other than reading. In Ireland, when a
group of English-speaking children were taught arithmetic
in Irish over a six-year period, Macnamara'® found that
their arithmetic deteriorated, particularly in the area of
problem solving. \n addition, instruction in the 'second
language often had an erosive effect on the first language.
This **balance effect’* was noted in the Macnamara study:
when the English~speaking children in Ireland were
taught all subjects in Irish, they tested poorly in two
languages —both English and lrish,

Saer22 illustrated progressive retardation in all phases
of classroom achievement in a Welsh school where chil-
dren aged 7—11 were instructed in their second language.

Macnamara?® and Manuel?? also refer to emotional prob-
lems which may result from instruction in the weaker lan-
guage. Both authors cite the students’ discouragement
and frustration in attempting to understand unfamiliar
subject matter in an unfamiliar tongue. Stuttering is one

of many concrete responses to this frustration, and studies

have shown it a frequent companion to rapid adjustment to
a foreign |anguage. ®°

-

TESTING BILINGUALISM

The term “’bitingual’’ as it appears in the research liter-
ature, does not necessarily mean ‘‘fluent in two languages.”’
Jensen,®° in reviewing !iterature on the effects of child-
hood bilingualism, points to problems in defining biiingual-
ism. The ‘*‘pseudo’’ bilingual, for example, is more familiar
with one language than another, and does not use his
second language in communication.** The true or bal-
anced bilingual masters both |anguages early and uses
them with equal facility in appropriate domains.

Many studies undertaken to compare bilingual and
monolingual children’s achievement and intelligence
have failed to take into account the extent to which the
children were bilingual.* (Some studies, e.g. one done
by Pintner in 1932,2° select ‘’bilinguals’ on the basis
of the child’s last name.) Many studies have had nc
controls for age, sex, or socio-economic background.**

While it i's true that the ‘‘bilingual’’ tests poorly in his
second |anguage, the handicap of the child is often exag-
gerated by deficiencies in the tests themselves. To a
large degree, test scores reflect previous education and
achievement: testing a child in Eng!isk —when his Eng-
lish is poor—or in his native tongue, wihen he has had
no formal training in that language, guarantees poor re-
sults. ' Many tests also contain cultural references with
which the children are not familiar.'' Interference®® ——
the process of intermixing pronunciation, grammar and
word meaning in two languages —al so occurs, and such
confusion shows up in lower test scores.

o ——————————————

*Recently tests have been developed (Fishman, Cooper,
et al, 1968) to measure the extent of bilingualism in
different contexts or domains such as home, school
or job.

**/t js important, in this light, to look at recent studies
which show a definite correlation between socio-
economic status and general linguistic development.
In W. R. Jones’ study (1960). control groups whose
economic class backgrounds were comparable scored
similarly on non-verbal intelligence tests—— whether
the group was monolingual or bilingual in background.




"BALANCED BILINGUAL PERFORMANCE

Today there are challenges to the widely held belief
that bilingualism in itsalf is a source of intellectual
disadvantage. ‘‘Whether or not bilingualism constitutes
a handicap, as well as the extent of such a handicap
depends on the way in which the two languages have
been learned.”” .ome educators now hold that when
instruction proceeds in the child's first tongue, mental
and educational development is unimpaired, and that
learning two languages from childhood has a favorable
impact on the thinking process.

In a study of 10-year-old French Canadian children
in Montreal, Canada,2® bilingual children scored
significantly higher on intelligence tests than mono-
lingual children. According to the authors, the bal-
anced bilingual children had a language asset, a
greater ability in concept formation, and a greater
cognitive flexibility than their monolingual peers.

The investigators conclude that ‘“the bilinguals appear
to have a more diversified set of mental abilities than
the monolinguals.’’

The findings of this 'study are supported by other
researchers who find that true bilinguals test as well
as, if not better than, monolinguals. At the third an-
nual conference of the Southwest Council of Foreign
Language Teachers,®® a committee of educaters and
administrators suggested the following: **if school
policy and other conditions are favorable, bilingual
schooling results in superior educational achieve-
ment.”’

EXPERIMENTAL PROJECTS USING
THE MOTHER TONGUE

Mother tongue is defined as the language which is
acquired in one’s early years, and which normally be-
comes the natural instrument of thought and education.®2
There are a number of experimental programs which have
tested the comparative effectiveness of instruction in
the mother tongue and instruction in a second language.

The three programs we list below were divided by
their designers into experimental groups, in which chil-
dren were taught in their first language, and into con-
trol groups, where instruction was exclusively in the
second language.

The Philippines, lloilo Province:®® Children in an ex-
perimental group were taught reading, arithmetic and
social studies in the local vernacular (Hiligaynon) in
grades one and two. The children were then switched to
instruction in English in grade three. Children in the
control group received all instruction from grades one
tisrough three in English.

Shi chail

Drawing of My Grandfather’’ by a Navajo child in a
pre-school program at Rough Rock Demonstration
School, Arizona.




% the end ot the first and second grades, tests were
given in reading, arithmetic and social studies. The
performance of the vernacular-educated children was
superior to that of the English-educated children.

In the third grade, the experimental group began in-
struction in English. Within six months, their ability to
speak and understand English equalled that of the con-
trol group, which had been instructed in English since
the first grade. By the end of the third grade, children
with a two-year foundation in the vernacular performed
better on oral Engiish tests, and only slightly worse on
written English tests, than the control group. At the
same time, the experimental group continued to surpass
the control group in reading, arithmetic and social
studies.

Sweden:?” Siimilar results emerged from @ Swedish
study. The experimental group had an initial ten weeks
of reading instruction in Pitean, the local dialect. They
then advanced to classes conducted in literary Swedish.
A second Pitean-speaking group received all reading
instruction in literary Swedish.

At the end of the first ten weeks, the Pitean-taught
group had progressed further in reading than the Swedi sh-
taught group. At the end of a year, the experimental
group did significantly better on word recognition and in
speed and accuracy of reading in literary Swedish than
the control group did.

Chiapas, Mexico:2* Children in three indian tribes
were included in this study. Teachers were recruited
from the loca! population, and the students were taught
reading in the vernacular. When they had mastered the
vemacular primers, they entered first grade, where the
texts were in Spanish. Here, a larger proportion of
Indian students in the bilingual schools were selected
by their teachers as being ‘’able to understand what
they read in Spanish’’ than the exclusively Spanish-
educated children in the control groups. Test data con-
firmed the teachers’ selection: reading tests conducted
in Spanish showed that students initially taught in the
vemacular read with greater comprehension than those
taught from the beginning in Spanish. The study also
suggests that the teachers’ ability to communicate with
students may have outweighed their training or educa-
tional level.

In addition, the results of another Mexican study
tend to support these findings. In Michoacan, Mexico,3
monolingual Tarascan Indian children had done poorly
in the federal schools, which were conducted in Span-
ish. They learned little Spanish, the language of in-
struction, and therefore little arithmetic, history, or
geography. In a special project, the monolingual
Tarascan Indian children were introduced to the
Tarascan alphabet which is similar to the Spanish

alphabet. Instruction proceeded in Tarascan, which
was then used as a bridge to Spanish. Literacy in both
languages was achieved in two years, after which the
children were able to enter the second grade of public
school, where Spanish was the sole medium of in-
struction.

BILINGUAL SCHOOLS IN THE U.S.

Until recently, most states had laws compelling
schools to use English as the sole language of instruc-
tion. Changes are now being made: Colorado and Cali-
fornia, for example, have repealed this law; and the
experimental use of Spanish as a teaching language
is now pemitted in Texas, New York, and other states.

Gonzalez?” describes bilingual education as ‘‘the
concurrent use of two languages as media of instruc-
tion for a child in a given school in any or all of the
school curriculum except the actual study of the
languages themselves.”. The goals of bilingual edu-
cation are threefold: the elimination of educationa!
handicap for non-English-speaking children; the
preparation of individuals who can effectively speak,
read and write in two languages, and who are famiiiar
with the values and heritage of two cultures; and the
development in students of respect, not tolerance,
for cultural and social difference. Such acceptance
of minority group language and culture in educational
policy runs counter to traditional social pressures
on students to ‘‘cut all ties and Anglicize.”’

A number of bilingual schools in the United States
have by now been established. The quantity and
quality of evaluative information on their programs
varies. We list two programs on which objective
evaluation has beer; completed; many other
newly-established bilingual schools are in the process
of compiling evaluative reports, but data are not yet
avaiiable.

San Antonio, Texas:?® Four elementary schools in
the Harlandale Independent School District partici-
pated in a one-year bilingual project (1966—67). One
first grade ciass in each of the four elementary
schools was instructed bilingually in Spanish and
English. The other first grade classes, which func-
tioned as control groups, were taught in English only.
The children were all Mexican-Americans. Tests at
the end of the school year showed that: the bi-
lingual sections did as wel! in reading English as
the classes instructed in English only; pupils in all
four experimental sections could speak, read and
write in both Spanish and English at the end of the
first grade; and three of the four bilingual classes
made more progress in every measure (communica-
tive skills, conceptual development, and social and
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. personal adjustment) than those children taught in
. English only. The project was extended for a
second year and tests were again administered.

' They indicated basically the same results as the
first year's tests.

The program is now in its third year. The number
of bilingual classes has expanded to 30, and are
conducted in first through third grade. The pupils
who were in the first experimental classes are now
in third grade. As a matter of general interest, the
school superintendent notes that there is signifi-
cantly more participation among those parents whose
children are involved in bilingual classes than
among those parents whose children are in conven-
tional classes. In addition, teachers in the program
feel the bilingual pupils have a ‘‘better self-concept’’
and *‘greater pride in their home culture and its
. language.*’

Miami, Florida: The Coral Way Elementary School
enrolls both Spanish-speaking and English-speaking
students. From first to third grade, Spanish and
English speakers have separate classes. All sub-
jects are taught in the mother tongue in the morning.
In the afternoon, the lesson is repeated in the second

arithmetic computation for English and Spanish-
speaking pupils. Although, at the end of the third
year, the students were not yet as proficient in
their second language as in their native language,
they had made impressive gains in leaming their
second language.

COMMUNITY-SCHOOL RELATIONSHIPS

For many educators, leaming in two languages i's
ot seen as an end in itself, but as a process for bet-
ter achieving many social and educational goals. Thus,
parental and community involvement has been a con-
tinuing concem in many bilingual schools. For example,
at Rough Rock Demonstration School,”” Navajo parents
have become involved on many levels of school organi-
zation, participating in admini strative decisions and
functioning as classroom aides; at the bilingual sub-
school of P. S. 1565, Brooklyn, Spanish-speaking people
from the community are involved in school planning
and in classroom activities.

Such participation is a first step in Jotin’s®' sug-
gestion that bilingual education be used as a core for
community involvement, in order to create an educa-

tional atmosphere of interchange. Developing such
educational models, the author points out, may make
possible the growth and maintenance of *‘cultural
forms and language diversity of sub-groups within
this pluralnstnc society . . . such a model could he-
come a crucial resource, a balance to counter the in-
creasing standardization imposed upon our language
and our way of life.”’

language. In later grades, classes are mixed; chii-
dren learn equally well in either language, and do
not need lesson repetition in their mother torgue.

This program has been in operation for five years.
According to a three-year evaluative siudy,”’ the
bilingual program is as effective as the regular cur-
riculum in achieving progress in paragraph meaning,

word meaning, spelling, arithmetic reasoning, and
A bilingual class at P. S. 155, Brooklyn. N. Y.

. wd

1 )% A T N S ) N
i : “ o ’ o 0 Z‘/ .,)
| 25 A 0 d(c u/\/

ANEEGIR 08 M

/immuﬁf m % \'\

/ : o ,///’:*fy/ﬁ

P e

Photo by Bob Rsmirez

U PP S NP




SELECTED BIBLIOGRAPHY

RESEARCH

1.

7.

10.

1.

12.

13.

14.

15.

16.

Anastiasi, Anne, and Cordova, F. ‘’Some Effects of
Bilingualism upon Intelligence Test Performance
of Puerto Rican Children in New York City,”’

Journal of Educational P sychology. 44:1-19;1953.

Anisfeld, Elizabeth. **A Comparison of the Cognitive
Functioning of Monolinguals and Bilinguals.’* Un-
published Doctor's dissertation, McGill U., 1964.

Barrera-Vasquez, A. ‘‘The Tarascan Project in Mexico,’’
in The Use of Vernacular Languages in Education,
77-86. Monographs on Fundamental Education, 8.
Paris: UNESCO, 1953.

Bolger, P. *‘The Eiiact of Teacher Spanish Language .
Fluency upon Student Achievement in a Bilingual
Science Program.’’ Unpublished Doctor’'s dis-
sertation, St. John’s U., 1967.

Cervenka, E. J. ‘' The Measurement of Bilingualism and
Bicultural Socialization of the Child in the School
Setting: The Development of Instruments, ‘’Final
Report on Head Start Evaluation and Research:
1966-67. Section 6. Austin: U. of Tex., 1967.

Cooper, J. G. **Predicting School Achievement for Bi-
lingual Pupils,”’ Journal of Educational Psychoiogy,
49:31-36; 1958.

Diebold, A. R. Jr. **The Consequences of Early Bi-
iingualism in Cognitive Develepment and Person-
ality Formation,’* in The Study of Personality: An
Interdisciplinary Appraisal. Norbeck, E. et al (Eds.).
New York. Holt, Rinehart & Winston, (In press.)

Fishman, J. A., Cooper, R. L., et al, Bilingualism in
the Barrio. Washington, D.C.: U.S. Dept. of Health,
Education and Welfare, 1968.

Grieve, D. W. and Taylor, A. ‘’Media of Instruction:

A Preliminary Study of Relative Merits of English
and an African Vernacular as Teaching Media,’’
Gold Coast Education, 1:36-52; 1952.

Horn, T. A Study of the Effects of !ntensive Oral-Aural
English Language Instructicn, Orai-Aural Spanish
Language Instruction and Non-Oral-Aural Instruction
of Reading Readiness in Grade One. Austin: U. of
Tex., 1966.

Johnson, G. B. *’Bilingualism as Measured by a Re-
action Time Technique and the Relationship between
a Language and a Nonlanguage Intelligence Quotient,”
dournal of Genetic Psychology. 82:3-9; 1953.

Jones, W. R. **A Critical Study of Bilingualism and Non-
Verbal inteiligence,”’ British Journal of Educational
Psychology, 30:71+77; 1960.

Keston, M. J. and Jimenez, C. A. ’*A Study of the Per-
formance on English and Spanish Editions of the
Stanford-Binet Intelligence Test by the Spanish-
American Children,’’ Journzl of Genetic Psychology,
85:263-69; 1954.

Kolers, P. A. *’Reading and Talking Bilingually,*’
American Journal of Psychology, 79:357-76; 1966.

Lambert, W. E. *’Behavioral Evidence for Contrasting
Forms of Bilinguaiism,’’ Monograph Series on
L.anguage and Linguistics, 14:73-80: 1961.

Lerea, L. and Kohut, S. M. **A Comparative Study of
Monolinguals and Bilinguals in a Verbal Task
Performance,’’ Journal of Clinical Psychology,
17:49-62; 1961.

17.

18

19.

20.

21.

22.

23.

24 .‘

25.

26.

27.

28.

29.

30.

31.

32.

33.

34.

35.

Lewis, D. G. *’Differences in Attainment between
Primary Schools in Mixed-Language Areas: Their
Dependence on Intelligence and Linguistic Back-
ground,’’ The British Journal of Educational
Psychology, 30:63-70: 1960.

McCarthy, Dorothea. ‘’Language Development in
Children,’”’ in Marnwual of Child Psychology,
Cammichael, L. (Ed.). New York: Wiley, 1953.

Macnamara, J. Bitingualism and Primary Education:
A Study of Ivish Experience. Edinburgh: Edinburgh
U. Press, 1966.

. *The Effects of Instruction in a Weaker
Language,’’ Journai of Social Issues, 23:120-34;
1967.

Macnamara, J. and Kellaghan, T. P. *’Reading in a
Second Language,’’ in Improving Reading Through-
out the World. Jenkinson, Marion D. (Ed.). Newark,
Del.: International Reading Association. {In press.)

Manuel, H. T. **Use of Parallel Tests in the Study of
Foreign Language Teaching,’”’ Educational and
Psychological Measurements, 13:431-36; 1953.

Melarango, R. and Newmark, G. *’A Pilot Study to
Apply Successive Evaluation-Revision Procedures
to Improve Reading Instruction in First-Grade
Mexican Amern ~an Classrooms.’’ Santa Monica,
Calif: System Development Corp, 1968.

Modiano, Nancy. ‘‘National or Mother Language in
Beginning Reading: A Comparative Study,’’
Research in Teaching of English, 1:32-43; 1968.

O’Dci-erty, E. F. *‘Bilingualism: Educational Aspects,’’
Advancement of Science, 56:282-86: 1958.

Orata, P. T. “The iloile Experiment in Education
Through the Vernacular,’”’ in The Use ¢f Vernacular
Languages in Education, 123-31, Monographs on
Fundamental Education, 8. Paris: UNESCO, 1953.

Osterberg, T. Bilingualism and the First School
Language. Vasterbottens Tryckeri AB-Umea, 1961.
As cited in Macnamara, 1966.

Peal, Elizabeth and Lambert, W. E. *’The Relation of
Bilingualism to Inte!ligence,’’ Psychological Mono-
graphs, General and Applied, No. 546, 1962.

Pintner, R. ’The Influence of Language Background on
Intelligence Tests,”’ Journal of Social Psychology.
3:235-40; 1932.

The Relative Effectiveness of the Vernacular and of
English as Media of Instruction. Manila: Bureau of
Ed., Bureau of Public Schools, Bulletin Nos. 9, 12,
14, 16: 1953.

Riegel, K. F., Ramsey, R. M. and Riegel, R. M. *’A
Comparison of the First and Second Languages of
American and Spanish Students,’’ Journal of Verbal
Learning and Verbal Behavior, 6:536-44; 1967.

Saer, D. J. *’The Effect of Bilingualism on Intelligence,’’
British Journal of Psychology, 14:25-38; 1923.

Smith, Madorah E. ‘’Measurement of Vocabularies of
Young Bilingual Children in Both of the Languages
Used,’’ Joumal of Genetic Psychology, 74:305-10:
1949,

. ’A Study of Language Development in Bi-
linguai Children in Hawaii,”* Psychological Bul-
letin, 30:692-93: 1933.

The Study of Problems of Teaching English to Ameri-
can Indians. Washington, D.C.: Center for Applied
Linguistics, 1967.




. Swadesh, M. *’El Proyecto Tarasco, La Ensenanza en

37.

38.

39.

Lengua Nativa,’”’ Tesis, 2:13-18; 1940.

Tan, G. L. “’Bilingual Education and Its Irherent
Problems, with Special Reference to Burma,’’ Un-
published Doctor's dissertation, U. of Calif.,
Be.keley, 1947.

west, M. *’Bilingualism,”’ English Language Teaching,
12:9497; 1958.

White, S. H. “*Evidence for a Hierarchical Arrangement
of Learning Processes,’’ in Advances in Child De-
velopment and 8ehavior, Vol. Il. Lipsitt, L. P. and
Spiker, C. C. (Eds.), New York: Academic Press,
1965.

BACKGROUND INFORMATION

40.

41.

42.

43.

44,

45,

46.

47.

49,

50.

51.

52.

54.

Andersson, T. “*A New Focus on the Bilingual Child,’”’
Modern Language Journal, 49:156-60; 1965.

Bauer, Evelyn. **Teaching English to North American
Indian Students in BIA Schools.’” Paper delivered at
Sixth Inter-American 'ndian Congress, Patzcuaro,
Mexico, April, 1968.

Boyer, Mildred V. **Poverty and the Mother Tongue,”’
Educational Forum, 29:290-96; 1965.

Brault, G. **Some Misconceptions about Teaching
American Ethnic Children Their Mother Tongue,’’
Modern Language Jeurnal, 48:67<71; 1964.

Christian, C. and Lado, R. (Eds.) Our Bilinguals:
Social and Psychologicai Barriers; Linguistic and
Pedagogical Barriers. El Paso: Southwest Council
of Foreign Language Teachers, 1965.

Darcy, N. T. *’Bilingualism and the Measurement of
Intelligence: Review of a Decade of Research,”’
Journal of Genetic Psychology, 103:259-82; 1963.

. *’A Review of the Literature on the Effects
of Bilingualism upon the Measurement of Intelli-
gence,’’ Journal of Genetic Psychology, 82:2157;
1953.

Eishman, J. A. ‘‘Bilingualism, Intelligence and
Language Learning,’’ Modern Language Journal,
44:227-37; 1965.

. Gaarder, A. B. ’Organization of the Bilingual School,’’

Journal of Social Issues, 23:110-20; 1967.

. "*Teaching the Bilingual Child: Research
Development, and Policy,’* Modern Language
Journal, 49:165-75; 1965.

Jensen, J. V. *’Effects of Childhood Bilingualism, 1,’
Elementary English, 39:132-43; 1962. *’Effects of
Childhood Bilingualism, 11,’* Elementary English,
39:358-66; 1962.

John, Vera P. *’Language and Education: The Challenge
of Pluralism.’’* Paper deiivered at American Anthro-
pological Association Conference, Miami, May 1968.

Knowlton, C. S. “’Bilingualism—A Problem or an
Asset,’* ERIC Document Reproduction Service No.
ED 010 744, December, 1965.

. Kreusler, A. “*Bilingualism in Soviet Non-Russian

Schools,’’ Elementary School Journal, 62:94-99;
'1961.

Mackey, W. F. **The Description of Bilingualism,’’
554-84, in Fishman, J. A. (Ed.), Readings in the
¢ociology of Languages. The Hague: Mouton, 1968.

55.

56.

57.

58.

59.

60.

61.

62.

63.

64.

T

. **The Description of Bilingualism,’* Canadian
Journal of Linguistics, 7:51-85; 1962.

Manuel, H. T. Spanish-Speaking Children of the South-
west: Their Education and the Public Welfare. Austin:
U. of Tex. Press, 1965.

Report of Ministry of Education, Great Britain, The Place
of Welsh and English in the Schools of Wales: Report
of the Central Advisory Council for Education (Wales).
London: H.M.S.0., 1953.

Report of the NEA—-Tucson Survey on the Teaching of
Spanish to the Spanish Speaking. The Invisible
Minority. Washington, D.C.: MNational Education
Association, 1966.

Singer, H. ‘‘Bilingualism and Elementary Education,’’
Modern Language Journal, 40:444-568; 1956.

UNESCO. Bilingualism in Education: Report of an
International Seminar, Aberystwyth, Waies. London:
H.M.S.0., 1965.

UNESCO. Foreign Languages in Primary Education:

The Teaching of Foreign or Second Languages to
Younger Children. Hamburg: UNESCO Institute for
Education, 1963.

UNESCO. The Use of Vernacular Languages in Edu-
cation. Monographs of Fundamental Education, 8.
Paris: UNESCO, 1953.

Weinreich, Uriel. Languages in Contact: Findings and
Problems. New York: Linguistic Circle of New York,
1953.

Zintz, M. V. Education Across Cultures. Dubuque.
lowa: William C. Brown, 1963.

SELECTED PROGRAMS IN
BILINGUAL EDUCATION

65.

66.

67.

68.

69.

70.

.

Creedmore Bilingual School, Del Valle Independerit
School District, Austin, Tex. ERIC Document Re-
production Service No. ES 001 726.

Dartigue, Esther. ’Bilingualism in the Nursery School,”’
French Review, 39:577-87; 1966.

Johnson, B. H. Navajo Education at Rough Rock. Rough
Rock, Ariz.: D.I.N.E., Inc., 1968.

Joint Head Start—Taos Primary Language Program,
Albuquerque, N. Mex. ERIC Document Reproduction
Service No. ES 001 704.

Las Cruces School District No. 2, Las Cruces, N. Mex.:
Sustained Primary Program for Bilingual Students.
ERIC Document Reproduction Service No. ES 001 869.

Pryor, G. C. Evaluation of the Bilingual Project of
Harlandale Independent School District, San Antonio,
Tex. in the First and Second Grades of Four Element-
ary Schoois During 1967-68 School Year. San Antonio:
Our Lady of The Lake College, 1968.

Richardson, Mabel W. **An Evaluation of Certain Aspects
of the Academic Achievement of Elementary Pupils
in a Bilingual Program.’” Coral Gabies, Fla.: U. of
Miami, 1968.

bl




" FOR FURTHER INFORMATION

92. Babin, P. "*Bilingualism — A Bibliography.” Unpublished
paper, Harvard Graduate School of Education, May,
1968.

73. Bilingual Bylines. Newsletters of the Southwest Educa-
tional Development Laboratory Language—Bilingual
Program, Austin, Tex.

74. **Bilingualism and the Bilingual Child: A Symposium.*’
Modern Language Journal, 49:143-75; 220-39; 1965.

75. Center for Applied Linguistics, 1717 Massachusetts
Ave. N.W., Washington, D.C. 20036.

76. Fishman, J. A. Language Loyalty in the United States.
The Hague: Mouton, 1966.

77. Gonzalez, G. Guidelines for Determining and Implement-
ing a Bilingual Education Program for Mexican-American
Students in the Elementary School. San Antonis:
inter-American Education Center, 1967.

78. Haugen, E. Bilingualism in the Americas: A Bibliography
and Research Guide. Publication of the American
Dialect Society, No. 26. Montgomery: U. of Ala.
Press, 1956.

79. International Center for Research on Bilingualism, Cite
Universitaire, Quebec 10, Canada.

80. The Journal of Social Issues, **problems of Bilingual-
ism,’* Macnamara, J. (Issue Ed.) 23:1-1 35, 1967.

81. Language Research in Progress. A Cross-Referenced
List of Documented Language Research Projects.
Published semi-annually. Washington, D.C.: Center
for Applied Linguistics.

82. Mexican-American Study Project, Advance Report 3.
Revised Bibliography. Los Angeles: U. of Calif.,
1967.

83. Reports: Bilingualism. Report of Third Annua! Con-
ference of Southwist Council of Foreign Language
Teachers. Stubing, C. {Ed.) El Paso: Southwest
Council of Foreign Language Teachers, 1966.

84. Reports: Research and Teaching. Report of the Fourth
Annual Conference of Southwest Council of Foreign
Language Teachers. Christian, C. (Ed.), E! Paso:
Southwest Council of Foreign Language Teachers,
1967.

85. U. S. Congress, House. Bilingual Education Programs:
Hearings before the General Subcommittee on Edu-
cation of the Committee on Education and Labor.
Ninetieth Congress, First Session on H.R. 9840 and
H.R. 10224, June 28-3, 1967. Government Printing
Office, 1967.

86. U.S. Congress, Senate. Bilingual Education. Hearings
before the Special Subcommittec on Bilingual Edu-
cation of the Committee on Labor and Public Welfara.
Ninetieth Congress, First Session on 5.428, Parts |
and |l, May—July, 1967. Government Printing Office,
1967.

8s8|D PAUL

€000T "A "N “FHOA M3N ‘ONUdAY UH!d SS

AJISI2AIUN BAIYSIA
S99Udld§ |eld0§ pue

SaI}IUBUNY JO [00YD§ djenpeln jnaysad

29430 }0910:d uoljeonpa jensullig pooypiiyd Ajel

T,




